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ABSTRACT

A survey vas administered to all day, eveanimjy, and.
5ff--aapus students emrolled at Thomas Selson Commanity Collzaje
dariag th> spring gquarter of 1977 im orier to assess stuients’
attitales tovard their learring 2avironment. The instrament =mpldoyed
was th2 Assessment of Stadent Attitudes Scale, which measures
attitules on four sabscales: ~3mcation im Jeneral, curricalas, school
ressur-es, and counselimg. Pesaltast data were analyzel in agjregate
anl by responients®' curriculas; sean r2sponses of stalants vare
rank-ordered by curriculua for each of the sabscales aad are
pr2seated in tabalar fors. Overall, stilents in certificate ani
diplosa prograss had the m»w>st positive attitudes toward the total
learning >nvironment while stulents im coliege parillel carricasla hail
tha sost n2gative attitudes. The most pisitive attitsdes were those
relating *o the corriculus subscale. Th> most negativz attitules wer2
thos> relating to counseling, the ratiigs for vhich were

" substant*iially lower tham those for aany other subscil2. Yt was
zoncluied that an investigation was ne2lad to deteraine the causes of
negative a3ttitnles toward couwaseling s2rvices. The sarvey instrusent

is appanded. (3IDS)
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I. PURPOSE .

In March 1976, the c°llege established a one-year objective to
develop a Syste-atié method of evaluating sfudent satisfaction with its
degree, diplqné, and certifiﬁate prog;ams. In the process of developing
a research strategy, it W3® parent that a systematic evaluation of
student satisfaction sh.Ould Inclyde all aspects of the educational
experience at tﬁé college, ™t j. ¢ the educational programs. Consequently,
a survéy of'sfuéent satiSfactiog was designed to assess the attitudes of

. s;udents toﬁard the learnif8 eny;jyonment at the colleée;
Four attitude dineﬂsions were assgssed: attitude toward education
in general, attitude toward Schog] curriculum, attitude toward school resources,
B -and attitude toward counseli"g. A combined assessment of the attitude toward
| the learning environment w3s made from these four dimensions.
Beyoﬁd the immediat® purpose of thi; research, the college has a long
term interest in student 3£titudes since the; ajigan inébrtant indicator of

the impact of the l2arning “Nwirgiment on the students, and the general

effectiveness of the educati“nal programs at the college.

-~
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11. PROCEDURES

The survey instrument, the Assessment of Student Attitudes Scale
.(ASAS), was developed by‘Research'for BetterVSchools, Ine. and had been
used in at least one other community college in an effort to assess student
attitudes tcward their learning environment. The instrument coés;sted of
26 pos1t1ve and negative attitude statements divided into four subscales-
Education in General (7), Curriculum (5), School Resources (9), and
Counseling (5).

) The seven items in the Education in General Subscale dealt with
the students' general feeliégs about their entire college experience and
the béﬁefits of their educatibn to date, particularly the quality of
their learning experience. The five items in the School-Curriculum
Subscale reflected essentially the degree to which the students felt their
learning experience would be useful and would prepare them for a career.

Student perceptions about the quality of the f&culty, the facilities,
equipment, books, materials, and teaching strategies were incorporated in
the nine items making up the School Resources Subscale. The remaining five .
items which'make up the School Counseling Subscale solicited student feelings
about the cffectiveness of career and personal counseling at the college.
The Learning Environment Scalg was simply the sum of all the subscales.

The instr&kent relied on a Likcrgiégiling technique -- a five point
scale ranging from stongly disagrece to strongly agree -- and yielded scoreg

for each subscale and for the instrument as a whole. Weights of one to -

2
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five were assigned respectively to each response item (the weights were

reversed for all negative statements) and the score consisted of a
weighted mean for all the items in the subscale (scale).

Five additional items were added to the ASAS in order tc obtain
a description'of the respondents and to assess how well they representeti
the survey universe. The items solicited information on the sex, race,
. ' 3-? : Py
status, curriculum, and age of the respondents,.
The survey was-administercd to all day, evening, on-and-off

campus classes during the fifth week of the quarter. Students were a;ked

to complete only one survey instrument and were invited to make any comments

.they mighf wish at the end of the instrument.
Weighted means were computed for all curricula and for the ‘entire
'sample on each of the subscales -- Education in General, Curriculum, Resources,
and Counseling -- and for the entire scale -- thq Légrning Environment. The
curricula were then ranked on each set of scores. Finally, a schematic plot

-was made of the ASAS scores for all respondents.
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JII1. FINDINGS

A total of 2900 valid responses were received at the ‘end of the

survey period. The sample represented 65.7% of the 4415 students who

. were registered for the spring quarter and a somewhat larger, alfhough

- -

unknéwn,_proportion of those students who were still attending classes
halfway through the éuarter.'. Cot .
Table 1 lists the number or respondénts in each curriculum and
the percentage they made up of the §pring qu;rter curriculum enréllment.
In eight instances, curricula had more students in the sample then were

officially enrolled. To some extent this was due to confusion on the

students' part with respecZ to their curriculum status and in other cases
p p

students may have listed their curriculum goal rather than their current

" status,

Another major problem was that, as of the winter quarter, all ,

students previously classified as '"developmental' were ;ubsequently placed
in‘the curriculum for which they were preparing. Apparently, many students
have not as yet made the adjustment since 71 of them still listed their -
curriculuﬁ as "déveldpmantal."

For the rgmaining Chrricula, the highest respo;se rate was in
Fire Science (85%) followed by Clerical Studies (81%); Welding (78%);
Occupational Safety and Health (78%), Art Education (75%), Architecture
(75%), and Radio and Teléviéion (75%). The lowest responsc rate was in

Automotive (38%). 8]
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_ TABLE 1

SURVEY RESPONDENTS BY CURRICULUM

. Survey Respondents

Curriculum -- Spring 1977 Headcount o # % of Headccunt
ARTE i ) _ 16 12 ; 75
BUAD . 286 194 68
EDUC 126 93 74
ENGR - - 91 : ~ 65 71
FNAR. ' 13 20 - 154
LBAR . 199 114 . 57
SCIE 155 83 54
AcCT* . 183 126 69
ARCH ' 60 . as - 75
BUMT o 338 - ) 207 .. . 61
CMAT 142 85 .60
DAPR © . 211 ' : 145, 69
DRDE _ 76 a2 . 55
ELET . 175 99 57
FIRE - 59 50 85
MARN _ 42 17 a1
MECH = - ' 112, 45 40
MKTG . . 53 36 - 68
NURS . - 77 : 149 194
OSHS - 54 42 78
PADM 86 ; © 60 70
. PLCE 181 ' 100 55
SECR 266 ST 15 - . 62
AGES 7 - 12 171
AUTO : 53 20 38
CLST _ . 53 43 81
CORR 4 : 6 150
COSM 10 \;o 100
ECDV. . 24 s 27 113
EDAS 6 4 67
EDSR 1 ‘ 8 80Q
FOOD . 28 28 100~
MTOP 15 ' 11 .73
RDTV 4 33 75
WELD v 23 o 18 78
UNCL 1146 . - 6l6 54
DEVL _ -0-. 70 -
TOTAL - 4415 " 2900 66
\
5




Respondents are compared to enrollées in Table 2. _ Generally,

@

the sex aﬁd racial characteristics' of respopdents closely paralleled ~ -

-

those of the enyollees. However, respondents were somewhat more likely .

to be full-time Students than were the enrollees. With réspeqf to age,
L . . ¢ N P R )

. Tespondents were somewhat older.than first-time students in 1975-76  *°

_. (the only group for which age data is available). "Since enrollees aré
undoubtedly older than first-time students, the sample in all likélihood

closely approximates.the universe in age. Overall, respondents were

generally represéntative of spring quarter enroliees. .

-

Subscale and scale weighted means are reported for each curriculum,

and for unclassified and developmental students, in Table 3. A ’'score of

R § . ' - . :
- - - ? L =
f1vg would be &he most positive, a score of thrge indicated "not sure,"

and a score of one was-the most negative. Therefore, scores from three

.
F

. - .. s s - ’
to five reflect moderately positive to very positive attitudes whereas

scores of one -to three reflect very negative to moderately négative .
° kY

attitudes. ’ .

The curricula are ranked from the most positive attitude score
to the most negative attitude score for each subscale and for the sgale'

‘as a whole ‘in Table 4. Generally, students in the certif}caté and diploma’

~—

programs had the most positive attitudes toward all dimensions of the

learning envirenment. These scores, however, may be too sensitive to

-

individual attitudes since the samples in these curricula were quite small.

\
\

There was no apbarent patterrn among the lowest scores except that the

college parallel'curricuia fypically had the most negative attitudes toward

o

counseling.

10
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TABLE 2 ! "7,
i

CHARACTERLSTICS OF R@SPONDENTS AND ENROLLEES

sy
.

BesBondents J ‘Enrollees

SEX _ S
. Male - 52.6% . « 54.2%
* . Female T 47.4% . 7 45.8%.
RACE ' -
_White %7.3% ‘ 67.8%
Black - 29.7%, = - 28.5%
Other 3.0%5 - 3.7%
STUDENT STATUS - N
: : . N e
Full-Time P 43.9% .. N~ 34.2%
Part-Time - v .56:1% ¢ =m0 - 65.8%
e = - ) e ForaLT v
ACE \ 5 PR
.- 21 or under - : S 26.3% b 37%
. 22-24 17.45% 15%
S\\__Z§»4S' 48.9% 42%
46-64 7.2% 6%
65+ . 2% oo ' 0%

"Note:

Data on enrollees are for spring quarter 977 except.”for age
data; they are for first-time students in $975-76, the most
recent perlod for which age data are.ava11able for any large
segment of the enrollment. v . .

11



. TABLE 3 .
ASAS ‘SCORES BY CURRICULUM

. - Subsc§le 1 Subscale 2 Subscale 3 Subscale 4 Scale
Curricula Education in General Curriculum School Resources Counseling Learning Environment

ARTE . 3.40 /3.83 3.74 _2.68 . 3.46 )
BUAD R 3.9 3.77 2.83 3.63
EDUC S 3.83 3. 89 3.78 2.88 3.65
ENGR 3,64 . 384 . '3.56 2.71 3.47
FNAR 3.82 5.93 ) 3.86 2.90 3.68 X
LBAR 3.66 3.72 : 3.59 T 2.52 3.42
SCIE - 3.62 3.69 3.59 2.64 3.43
ACCT - 3.79 4.02 3.71 .. 279 3.61
ARCH '_ | 3.69 5.92 Lo 2.69 ; 3.54 /
BUMT 3.78 : 4,03 T 3,77 2.84 3.65
CMAT . .. 3.82 3.70 3.69 2.80 - 3.55
DAPR 3.66 U sss 3.66 2.80 3.54
DRDE 3.77 302 3.71 - 2.82 3.60
_;iRE ' 3.37 3.79 - 3.39 2.78 . 3.34
ELET i 3. 64  -1‘ .3.86 . 3.60 2.79 3.51
MARN . 3.56 .61 382 2.76 ; 3.51
P L 347 R 3¢ 347 2.65 3.36 -
MKTG 3.78 3.97 3.84 3.24 3.73
NURS ’ ' 3.85 4.05 . 3,76 2.95 3.68
bs;s . 3.80 '3.99 . . 3.75 3.06 ~ 3.68
PADM S W B 4.08 3.4 3.14 3.77
a® /. - .\
—~—— , . 8




TABLE 3--Comtinued

Sascale 1| Subscale 2 Subscale 3 Subscale 4 Scale
Cwrvicule Educatios. in General Curriculum School Resources Counseling Learming Eaviroamea

o 3.86 4.0% 5.81 2.9 3.70

SECR 3.74 1.04 8.73 2.85 3.62

ACES 3.93 3.93 3.7 3.37 3.7

AUTO 3.79 4.12 3.89 5.13 3.7

st 3.63 3.90 3.62 .85 3.53

oo 3.76 3.7 3.83 3.20 3.¢68

CosM 5.91 4.18 3.80 3.11 3.78

sow 3.73 3.064 3.53 2.8% 3.48

IOns 4.07 .20 4.17 3.20 3.9

EDSR 3.98 4.23 3.96 3.67 3.99

o0 3.9 3.9¢ 3.83 3.3 3.80 :
wror 3.51 3.2 3.5% 3.00 3.48

L4 3.4 "2 L 3.4% 2.78 3.38 -
mLp s.01 4.0% ’ 3.98 3.09 3.63

L 3.°1 3.86 3,06 2.88 3.5%6

vt 3.62 3.88 3.7 3.0% 3 60

TOTAL 3.73 3.92 3.69 2.8% 3.59

Note: The DEVL studentr listed here include 211 those who listed
developmental as their curriculum (m = 155), even where
they also listed amother curriculum. Therefore, some studeats
are included in more than onc curriculum in this table.
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| TABLE 4
: o CURRICULA RANKED BY ASAS SCORES
— Subscale 1 Subscale J Sabscale § Subscale 4 Scale
Remk  Béucatiom in Gemeral Curriculum School Resources Counseling Learning Environment
> EDAS(4.07) EDSR(4.23)  EDAS(4.17) EDSR(3.67) EDSR(3.99)
2 WELD(4.0}1) EDAS(4.20)  WELD(3.98) AGES(3.37) EDAS(3.96)
3 . EDSR(3.98) COSM(4.18)  EDSR(3.96) FOOD(3. 30) FOOD( 3. 80)
4 POOD(3.97) AUTO(4.12)  AUTO(3.89) MKTG(3.24) COSM(3.78)
5. ACES(3.93) PADM(4.08)  FNAR(3.86) CORR(3. 20) ru:c(sjn
.. CoSM(3.91) NURS(4.)5)  MKTG(3.84) EDAS (3. 20) AGES (3.76)
1. PADM(3.91) PLCE(4.05)  PAIM(3.84) PADM( 3. 14) AWTO(3.76)
8. PLCE(3.86) WELD(4.05)  CORR(3.83) AUTO(3.13) }ATG(3.73)
’. » NURS (3. 85) SECR(4.04)  POOD(3.83) COSM(3.11) PLCE(3.70)
10. EDUC(3.83) BIMT(4.03) }tﬁu(s.sz) WELD(3.09) FNAR(3.68)
TR MAR(S.82) ACCT(4.02)  PLCE(3.81) MTOP (3.006) NURS (3. 68)
12. OWT(3.82) OSHS(3.99)  COSM(3.80) OSMS (3.06) OSNS(3.68)
1. OSHS (3. 80) MTG(3.97)  EDUC(3.78) DEVL(3.05) CORR(3. 08)
. BUAD(3.79) FOON(3.96) BAD(3.77) NURS(2.95) EDUC(3.65)
15. ACCT(3.79) BUAD(3 .96} BUMT(3.77) PLCE(2.92) BUMT(3.65)
16. AUTO(3.79) FNAR(3.93) NURS(3.76) FNAR(2.90) BUAD(3.063)
7. RMT(3.78) ACES(3.93) AGES(3.7e) EDUC(2.88) WELD(3.63)
18. MTG(3.78) DRDE(3.92)  OSMS(3.75) UNCL(2.98) SECR(3.62)
1. DROE (3. 77) ARCH(3.92) __ MRTE(3.74) SECR(2.85)  ACCT(3.61)
0. CORR(3.7e) CLST(3.90) SECR(3.73) CLST(2.85) DR ( 3. 60)
14
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- . TABLE 4--Continued

B ~ Subscale 1 Subscale 2 Subscale 3 Subscale 4 Scale
' Rank Education in General Curriculum School Resources Counseling Learning Environment
13. SECR(3.74) EDUC(3.89) DEVL(3.72) ECDV(/ ®5) DEVL(3.60)
22, ECON(3.73) DEVL(3.88) MCT(3.71) BUMT (2.54) UNCL(5.50)
23. UNCL(3.71) ELET(3.30) ARCH(3.71) BUAD(2.83) CMAT (3.55)
a4, ARCH(3.69) UNCL(3.86) DRDE (3.71) DRDE (2.82) ARCH(3.54)
2s. LBAR(3.60) DAPR (3.85) OMAT(3.69) CMAT (2. 80) DAPR(3.54)
2. DAPR(3.06) ENGR(3.84) DAPR(3.66) DAPR(2.80) CLST(3.53)
7. ENGR(3.64) ARTE (3. 83) UNCL(3.00) ACCT(2.79) ELET(3.51)
28. ELET(3.064) FIRE(3.79) CLST(3.62) ELET(2.79) MARN(3.51)
29, CLST(3.63) CORR(3.76) ELET(3.60) FIRE(2.78) ECDV(3.48)
3. SCIE(3.62) MTOP (3.72) LBAR(3.59) ROTV(2.78) MTOP(3.48)
n' DEVL(3.62) LBAR(3.72) SCIE(3.59) MARN(2.76) ENGR(3.47)
2. MARN(3.56) ROTYV(3.72) . ENGR(3.50) ENGR(2.71) ARTE (3.46)
33, MTOP(3.51) MECH(5.71) MTOP (3.55) ARCH(Z.69) SCIE(3.43)
M, MECH(3.47) CMAT (3.70) FCINV(3.53) ARTE (2.68) LBAR(3.42)
38. ATV (3.47) SCIE(3.69) MECH(3.47) MECH(2.65) RTDV(3.38)
36, ARTE (3.40) LCTW (3. 64) RDTV(3.45) SCIE(..64) MECH(3. 36)
3?7, FIRE(3.37) MARN: X.61) FIRE(3.39) LBAR(2.52) FIRF(3.34)
11

15 -




12

Figure 1 contains a schematic plot of the ASAS scores for all
respondents. This graphic representation of tne scores for elcl.\ subscale,
and for the scale as a whole depicts the range of the scorss, the median,
and the 7Sth and 25th percentiles. In some instances, individual scores
will exceed the practical limit in the range and will be placed outside
the range as was the case in Resources, Counseling, and Learning Environament.
The practical limit is defined as the last data point in the group that
is .within a value of 1.5 times the mid-spread (the difference between the
7Sth and 25th percentiles).

The schemstic plot reveals that three sets of subscale s ores
were clustered together -- Educatiom in General, Curriculum, Resources --
while Counseling scores were substantially low . The Curriculum Subscale
had the highest median (3.92) followed by Education in General (: 7:, and
Resources (3.74). All of these scores reflect a positive attitude ranging
from "not sure” to “agree.” The Counseling median, however, (2.85) reflects
an essentially negative attitude remging from "not sure” to *disagree.”

The median for the Learning Environment (3.61) represemts an overall
positive attivude although ome substantially depressed by the somewhat
segative attitude toward counseling.

The Educational Assistant and Educatiomsl Secretary curricula
represent outside values on the plot since they substantially exceed the
practical limit of the range as previously defined. Again, the sample
size ia these curricula (four and eight respectively) was so smsll that
these valwes may be too semsitive to individual respomses. of ;nrso.

another view would be that they represent groups of students with much

16



FIGURE 1
SCHEMATIC PLOT OF ASAS SCORES
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14

more positive attitudes toward resources, counseling, and the learning
eavironaent.

Finally the comments subeitted by the students covered the
following areas: general remarks about the college (30}, counseling (30),
instruction (23), library (2), registration (12), equipment and facilities
(14), student activities (3), administration (1), programs (39), and the
survey (8). On the whole, the positive and negative comments were evenly
divided. The most negative comments were received regarding registration

(all were né;atiVe) and counseling (all but one were negative).

18



IV, concLUSIONS

The positive attitud®s of students toward education in general,
curriculum, school resources lhd the leaming environment as a whcle
are very encouraging. Of p’“‘cul.,- interest ijs th; finding that the
most positive attitudes were thase relating to curricﬁlun. The items
in this subscale dealt with *‘udey, perceptions of the usefulness of
their educational puo‘rul‘l" the gegree to which it would prepare them
for a career. Attitudes towAd school resources uere somewhat less
positive than }hcy were for they subscsles although a close éxuination
of the items in this subscal® Teveals that this is due primarily to two
items relating to the "use of Rew gaterials" and ''those who run Thomas
Nelson," which had the 10wes® Scores of sny of the nine items that made
up the subscale (3.11 and 5.39 respectively),

Only the Louﬁsexihz Suh,c‘le elicited a ne(;tive score and that '
score was substantially Jowe€” thay che other subscale scores. Students
in college parallel curricul? had ¢pe most negative attitude towards
cmel.ing. while the studen®S jp certificate and diploma programs had
a slightly positive attitude’

Moreover, comments 9“h\itt¢d by respondents concerning coumseling
were overwhelmingly negative” Cle,rly, the negative attitudes toward
counseling at TNCC suggest ghe Need for 2 subsequent investigation to

determine the causes. Attcﬂ‘iQn night initially be given to the college

15
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16

parallel curricula where the problem would seem to be the greatest.

While no attempt has been made here to assess the pattern of
scores across divisions or to evaluate the pattern of scores within a
curriculum, individual administrators and faculty may want to make such
evaluations as part of a larger review of program effectiéeness. However,
data on student attitudes toward the learning environment become more
-qaningful when they are available over a period of several years. It
may be, therefore, that the college ;hould institute a periodic assessment

of student attitudes.

20



APPENDIX A
ASSESSMENT OF STUDENT ATTITUDES SCALE

IMSTRUCTIONS

It is important to know what students think about various aspects of their educational
environment. This questionnaire has been designed to give you an opportunity to express
Hnwu opinions based on your experience at TNCC in this academic year.

MARK ONLY ON THE ANSWER SHEET PROVIDED. In the space for your name, write in your
curriculum (degree, diploma, certificate, developmental, or unclassified). If you are unsure
about the name of the curriculum, consult the curriculum list on the back of this questijonnaire,
£111 in one letter (a,b,c,d,e) on the answer sheet which best fits the statement.

USE A “2 OR SOFT LEAD PENCII ON THE ANSWER SHEET

PERSONAL INFORMATION. USE THE ALTERNATIVES PROVIDED FOR EACH STATEMENT.
1. Sex: a. male b. female
2. Race: a. white b. black c¢. other
3.. Student Status: a. full-time (enrolled for 12 credits or more)
b. part-time (enrolled for less than 12 credits)

4. Age: a. under 21 b. 22-24 c. 25-45 d. 46-64 3. 65 or over
ATTITUDES ABOUT LEARNING ENVIRONMENT AT TNCC. USE THE FOLLOWING ALTERNATIVES FOR ALL
. STATEMENTS :
Strongly Agree Agree Not Sure Disagree Strongly Disagree
a b c d e

S5. There is a great deal being taught at Thomas Nelson that is useful for me as a person.
‘8. The faculty at Thomas Nelson do not seem to know enough about what they're teaching.
7. The facilities at Thomas Nelson are old and out-dated.
'8. I've learmed a lot from my college program. :
;9. My college counsel1ng program has shown me some interesting things about different
‘ careers. )
10. My college has a lot of books and equipment that I can use to help myself to “learn.
11. The experiences I get in my college learning sessions have not really helped me to learn.
12, Most of the courses at Thomas Nelson are useful.
113. There are very few people in my college that I can go to when I have a personal probhlem,
14, 1'd say Thbmas Nelson was really worthwhile.
i15. My collqge does not have very good equipment to help learnxng.
T6. The counseling program at Thomas Nelson has been good teme. . _ . . |
317. I used many new materials to help me in my college work.
18. Thomas Nelson uses a variety of ways to help us to learn,-- not just a classroom and
. & teacher.
19. Some of the ideas I've gotten at Thomas Nelson have helped me to get interested in some
nevw areas.
20. Colleye has always been boring -- I can hardly wait until I'm out.
21. Education, even vocational education, doesn't help with your job when you leave college.
22. My parents {(spouse) are not very excited about the education I am getting.
23. My college program has not been very good.
24. Much of what I learn at Thomas Nelson zan be used in a job. .
25. 1 like Thomas Nelson because I learn a lot of new things there.
26. The\people who run Thomas Nelson probably do not enjoy what they're doing.
27. Mot much of the advice I have gotten at Thomas Nelson has helped me to decide on what
‘I want for my future.
+- My college's counseling program isn': really helping me get ready for things I'll'do
after I graduate. §
29. The instructors 1've had at Thomas Nelson have not been very interesting.
!6. Thomas Nelson is not doing enough to prepare me for the life I'11 lead after I finish.

"DDITIORAL COMMENTS: ‘ —_
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APPENDIX B

‘ : ASAS SUBSCALE ITEMS

~.

Subscale Item

1. Attitude toward Education in General 8
19

> 20.

22*

23*
25

30*

2. Attitude toward School Curriculum S
’ 11*
12
21*

-
hd -

3. Attitucde toward School Resources 6*
7t
10
14
15*

18
26*
29*

, 4. Attitude toward School Counseling 9
' 13*

’ 16

27+

*Negative student -statement; reverscd for scoring.
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